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If you do not have cables, streaming-from heavy shots like Amazon and Netflix to new arrivals & € & € <as Fubotv and Philo-Stanno making it easy to watch live TV. Here's how to enjoy live television. Selning, Amazon and Netflixsling TV have Fox and NBC in some markets and has Airtv, a device that records a transmission programming. In the
meantime, Amazon Prime Video and Netflix have turned to the international public to grow their activities. Netflix added a subscription only for mobile devices in Malaysia which is the most economic of its low -level basic plan. This new and cheap level only mobile for watching TV Malaysia Live does not work on internal devices such as Appletv or
other Smart TVs. The best sites to capture the World Cup are Fubotv and Hulu Live. In addition to Hulu, the Startup in Streaming Fubotv competes with AT & T, DISH Network and Google, yet it was the only Live-TV streaming service to offer 4K HDR videos for the World Cup. The founders of Fubotv saw a request between Americans for a legal way
of looking at football abroad and created a "football netflix" to transmit live games to a world audience. While his menus have distorted themselves to sport, Fubotv also offers entertainment programming and now he is positioned as a rival on cable TV, TV Sling and Directv Now. With the debut of Fubotv Espana, it was the first live TV streaming
service to become global. Fubotv has Fox, NBC and CBS in most markets, but does not have an agreement with ABC or its Espn affiliates. Live registration has created a set-top box known as OTA, which stands for "Over the Air". "This can record four live shows simultaneously using a digital TV antenna for excellent quality quality and can archive
150 hours of HD video using a rigid from 1 TB. Bolt Ota also has app including Hulu, Netflix, the video Prime and the Amazon Now HBO, which can be observed on more mobile devices and TV screens. Skinny Bundlesthe Philo TV Service offers a 40 -channel "Skinny" package, channels, omotnis led erorre id erorre nu eravort a icseir non €S .ocidem
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can find a symptom checker, you should be able to find 1nformat10n about the symptoms you¢AAAre experiencing.Visit ForumsSometimes it helps to hear what others are experiencing when you¢AAAre undergoing symptoms that don¢AAAt match up with the search results you¢AAAve found. Therefore, it¢AAAs time to check out user forums. These
discussion areas contain experiences from users who go into detail about the symptoms they¢AAAre having, what¢AAAs happening throughout their experience and if they¢AAAre having successful or unsuccessful treatment. Be cautious, though, as these forums will not replace medical advice and may lead to more worry than help.Check Out
Question-and-Answer WebsitesMuch like a discussion forum, these websites are where users post specific questions to other users regarding issues they¢AAAre experiencing. Under many circumstances, these questions pertain to symptoms they¢AAAre experiencing and where they can find resources. Other users will help them find pertinent
information regarding their specific symptoms when they feel they¢AAAve exhausted every other avenue. MORE FROM QUESTIONSANSWERED.NET ABSTRACTThe connections between critical pedagogy, living theory and participatory action research (PAR) are discussed to explore their combined strength for empowering students, positively
impacting on their attitudes towards their mathematics learning and creating social change in their primary-secondary mathematics transitions. This transition is recognised as creating social inequalities which existing transition research has failed to resolve. The interpretation of critical pedagogy, living theory and PAR are described before a
summary of their application in a small scale, two-year study in a British curriculum school in Muscat, Oman. Critical pedagogy combined with living etneviv airoet id aigolodotem anu id onretni'lla attodnoc RAP led aznaella'l ehc odulcnoC .inna eud id oiduts otseuq ni ataerc atats ais etneviv airoet al emoc id omaitucsid arollA .enoiza id irotacrecir i
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enoiza id irotacrecir i rep otnemirefir osoizerp nu ecsinrof tnuocca otseuQ .etneviv airoet alled aigolodotem alled e aigogadep acitirc airoet alled ordauq len ottodnoc otats “A itneduts ilg noc RAP emoc id oipmese nu Ad otnemucod otseuQ .etnemacigolometsipe itneduts ilg eratiliba rep ocigolodotem e ociroet ordaugq li ecsinrof RAP e From critical
pedagogy it has a powerful potential for the social change of students. A transition is the movement from one one Desiercni hcihw Fo Ecnacifingis eht ,loohcs yraces otnoces ot refsnart gniwollof tnemniatta 4€4€a€¢€ rsa€T , Gnetssis ,g , hcraeser tnecer erom yb dessimsid neeb sah sihT .noitisnart eht naht rehtar segnahc latnempoleved nwo rieht ot
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stranduts dlo-raey-nevele dna net net net ,noitisnart txetnoces-yrathnoces yradnehtnoces , sednas( a€a€a€areh ot spihsnoitaler Fet dna It occurs to different ages in different educational systems, thus making other explanations (for example, pubertal debut) less likely (west, Sweeting and Young 2010, 24) can therefore be concluded that the
difficulties are A «caused by the transition itselfd »(Van Rines et al. 2018, 45). To date, existing transitional research and transition policy has not changed the negative impact of the transition. Hutchinson et al. (2018) report that the post-transition decline of the academic achievement deepens throughout the secondary school, concluding that the



current efforts to face A "The gap at the end of the secondary school would require more than 100 years to close" (2018, 11.) Despite being at the center of the research, the negative impact of the primary-secondary mathematical transition continues undoubtedly, with consequent social inequalities since research contributes (Van Rines et al. 2018)
that students from lower ses backgrounds are more likely to experience decrements pronounced in academic and emotional development after the transition. This supports the additional investigation using an alternative approach that enables students, as par has reported here that she explores the research application: how can we create more
successful mathematics transitions to Y7? The school at the center of this research is a primary and secondary school in Muscat, Oman. The school follows the British curriculum and has a different and international student and teacher population. The plethora of data from international sources about the difficulties in this transition are therefore
applicable to the transitions of students in this school in Muscat. Since no transition research has been conducted in this place, this study adds a unique perspective to the field of transitions and the search for educational action and, more specifically, par. I use pedagogy by Freire to explore pedagogy in the heart of the existing transitions and
understand why problems persist and frame a "ssenkaelb" etneugesnoc noc ,eloucs el animod elanoizidart aigogadep al. .Aedeihcir eladneiza Ateicos al ehc itnemaiggetta ilg e inidutiba el rep adiug irtnecd emoc etnemavittelloc ettircsed onos ehc ,elanoizanretni ollevil a eloucs el ettut ni atsiv “A etnemirppo aigogadep atseuQ .itatiliba itnangesni orol
iad aznecsonoc id itisoped odnevecir ,ivissap itteggo emoc itatteg onos itneduts ilg iuc ni atsuigni etnemlaicos aigogadep al erartsulli rep airacnab enoizacude'lled aigolana'nu aerc erierF .)94 ,1002 erierF( .aznecsonoc id otnemirefsart ecilpmes nu ni otangepmi eresse ehc otsottuip aznecsonoc id enoizudorp al e enoizurtsoc al rep Atilibissop eraerc
:ebbervod otnemangesni'L. .erarapmi e erangesni rep odom ossets olla itneduts e itnangesni erazroffar a arim otseuQ .enoizurtsi id imetsis ia etnereni acitilop arutan al e eretop id irbiliugs ilg adifs ehc acitirc aigogadep anu id oppulivs ol osrevartta atsuig etnemlaicos Ateicos anu id enoizutitsi'l erenetsos ebbervod eloucs elled aigogadep alL .ivissap
itneduts ni aznecsonoc al erirefsart id eracrec ehc 'Aip otlom “A otnemangesni'l ehc oraihc “A erierF .aigogadep atseuq us itasab ivitacude imetsis ien onatnemireps itneduts ilg ehc eznailgaugusid el e itneduts ilg eremirppo id acrec ehc aigogadep anu art otnemagelloc li sesiroeht erierF ,acitirc aigogadep id )214 ,7102 srelegueV( dosoiduts epicnirpa
li emoc ottircseD .erierF oluaP ad atappulivs aigogadep acitirc airoet allus “A iuq sucof 1I .)4 ,8102 xuoriG( aittodorp onos azneirepseal e oiredised li ,eretop li ,aznecsonoc al iuc ni idom ia enoiznettaal angesida acitirc aigogadep ,aloucs anu id otsetnoc len e )76 ,7102 .la te neraLcM( 4aznecsonoc e eretop art otroppar li erednerpmoc a atasseretni
etnemlatnemadnofa “A acitirc aigogadep aL .otnemidnerppa'lled e otnemangesni'lled acitarp al e airoet allus artnecnoc is ehc acitirc airoet alled omar nu “A acitirc aigogadep aL .osseccus id inoizisnart el erirovaf rep oiccorppa 2018, 122) with the educational system that is described as an act of "violence made against against (Harber 2004, 40).
Freire theorises an alternative, socially just pedagogy where students are epistemologically empowered to co-construct knowledge alongside teachers.Viewing existing transitions through the theoretical framework of Freirean critical pedagogy shows this research is situated in the oppressive pedagogy of Freire¢AAAs (1970/1993) banking education.
The students are positioned as passive objects with knowledge construction controlled and held exclusively by epistemologically empowered adults. The rights of young people to express their views freely in matters affecting them and for their views to being given due weight are enshrined in international law through Articles 12 and 13 of the United
Nations Convention of the Rights of the Child (1989). However, the implementation of this in practice is ¢AAAoften little more than tokenistic interventions serving established power¢AAA (Groundwater-Smith et al. 2019, 29).This is seen in transition research where student participation is passive, limited to sharing their opinions which are used as a
source of data to be analysed by the empowered adult researchers. Students are excluded from any stages of research where knowledge is constructed. In their review of transition research, van Rens et al. (2018) conclude that the passive participation creates a need for research where students actively participate as ¢AAApartners in the transition
process¢AAA (2018, 43).Existing transition research and practise masks its oppressive pedagogy, presenting an ¢AAAepistemic illusion¢AAA (Shor 1996, 11) of equality by consulting students and claiming to develop student voice. However, the theoretical lens of critical pedagogy reveals that in reality, the pedagogy of current transitions prevents
the epistemological empowerment of students and further embeds their oppression in the education system to which they are conscripted.Freire explained the significance of a praxis of his el adifs etneviv airoet alled aigolodotem aL . .inoizisnart orol ellen itneduts ilg etnemacigolometsipe azzirotua ehc ovitanretla oiccorppa nu oirassecen idniuq A
.)8102 .la te sneR naV ;0202 ilatnaC e epanS —a ¢Alade¢A¢A¢cAcA¢AcAcA¢cA¢AcAcAcA¢A¢A¢Aladni] ;idicA¢AcAcAcA¢AcAcA¢A¢A¢Aladni] ;idicAcA¢AcAcAcAcAcAcA¢AcA¢A¢Aladni] ;idicA¢cAcAcAcAcAcAcA¢AcA¢cA¢Aladni] ;idicAcAcAcA¢AcAcAcA¢AcAcA¢Aladni] ;idi¢AcA¢cA¢cA¢AcAcA¢cAcAcAcA¢Aladni]
;idicA¢A¢A¢A¢cA¢cAcCA¢CA¢CA¢cA¢A¢A¢Aladni] ;idicA¢A¢A¢A¢A¢A¢A¢A¢A¢A¢A¢A¢Aladni] ;idi¢cA¢cA¢A¢AcAcAcA¢cA¢cA¢A¢cAcAcA¢cA¢cA¢A¢Aladni] ;9102 ssmiT( etatropir ilaicos eznailgaugusid ella e Atlociffid ella odneubirtnoc ats aigogadep al ehc aiznedive acitirc aigogadep anu id ovitteibo'l osrevartta itnetsise inoizisnart elled enoizazzilausiV .otatropir
iuqg oiduts ollen enoizarolpse'l atroppus ehc enoizisnart id arutarettel allen acnam oiccorppa otseuq ,otnemom IA .)XI :9102 ".enigadni id ossecorp li etnarud itnetepmoc itnega e irotaroballoc emoc inibmab ied otnemicsonocir la" acrecir id itteggo emoc inibmab iad onatnol oppulivs ol onovircsed )9102( yarG e nosreB ,nosreB .inavoig i ortnoc itasu itats
onos etnemacirots ehc )15 ,8002 .la te eniF e atorammaC ,kcuT( izaps ilged orepucer id e aruttor id iznelis" emoc etatulas onos etnaiznetop etnemacigolometsipe acrecir anu id olos etnemlaicos isab eL .)1202 daehetihW e elbatxuH( idnarg 1Aip itneduts ilg noc etneviv airoet alled aigolodotem al attoda ehc acrecir al aserpmoc ,itneduts ilged avitta *Aip
enoizapicetrap anu edulcni ehc acrecir alla oiggassap nu “A'C .acrecir id eiretam emoc enosrep el anoizisop assets acrecir al es olraf 2Aup non eraiznetop a arim ehc acrecir aL .)99 ,3991/0791 erierF( denoizamrofsart id ossecorp len elatnemadnof olour nu olopop la erangessa da ecseir non tonnaC«A —4a ¢A sixarP ehc otaraihcid ah erierF .assets
acrecir al osrevartta itaiznetop onos isserppo ilg iuc ni )52 ,3991/0791 erierF(" acitnetua issarp anu eresse eved atseuQ .)99 ,3991/0791( "erutturts ella atterid enoiza'l e enoisselfiR" erutturts elled enoizamrofsart al emoc issarp alled enoizinifeD normal on how contributions to educational theorybe judged ”(McNiff and Whitehead 2006, 5) and allows
solid contributions to educational theory by redefining what is theory and how it is created. course of their daily life. Whitehead (2016) connects the methodology of living theory to research on critical action that applies Habermas' critical theory. This connects the living theory to Freire's critical pedagogy through their roots shared in critical theory.
The living theory sees the potential in people who reflect on their values and develop the flourishing humanity, trying to amplify all the voices and ways of knowing (Amsler 2017). This reflects Freire's pedagogy of the oppressed who support the human thriving and highlights the shared epistemology of living theory and critical pedagogy. The
methodology of living theory is, I support, a practice of Freire's theory of critical pedagogy; It is the critical dialogue of empowered students and teachers, co-constructors of knowledge who seek to make a positive social change. McNiff and Whitehead (2006) are equivalent to statements of knowledge-based theory; that "all theories can be understood
as statements of knowledge" (Whitehead and McNiff 2006, 29). They claim that the generation of academic theory has become political and is used as a way to increase power. The result is an epistemological hegemony in social sciences with only one exclusive group of people who hold the power to determine what is theory and knowledge.
Currently, it is a genetically generated knowledge that is held "as the dominant form of the scientific community" (McNiff and Whitehead 2006, 33). The methodology of living theory can support a break from this epistemological hegemony, "integrating the term" Theory "out of its historical context" (Elliott, Noffke and Somekh 2009, 32) redefining
what is theeducational. Theory is With "how the theory is used to maintain the current epistemological hegemony of social sciences" (mcniff and whitehead 2006, 46.) this methodology contrasts the disappointment expressed in the search for action that is described as "inclined in the battle between qualitative and quantitative paradigms" (elliott,
2009, 36.) living theory is a methodology for the equal to challenge this dominant hegemony with "forms that are rooted in different power". How can I improve what I'm doing? This vision of knowledge built by the research participants corresponds to the objectives of this peer located in a critical pedagogy framework to brake with the knowledge
built by stakeholders while engaging critically with relevant problems, developing awareness of their needs and creating solutions to these. mcniff and whitehead Action Reflection Cycle (2006) provides a structure to support the five stages of par: observation, reflection, action, evaluation and modification. This provides flexibility for the self-
determination of research participants, while providing a valuable framework to ensure that peers have a necessary level of "methologic direction" that states of freire (2001, 51) are essential. This scaffolding ensures that the problems are fully explored and the results can act social change for participants. the iterative nature of this action cooling
cycle allows to generate the possibility of generating the living theory, allowing space for testing and adaptation, revisitation and refined to form an answer to the key question of whitehead (2019.) through this cycle of action reflection, participants' ideasin their living theory about how they can improve what they are.eroc sti ta adnega ecitsuj laicos a
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(2019) call for the development of different methods forChildren's voices and actively involve them in the production of knowledge a € (2019: IX) and, I support, students who participate in the same in the methodology of living theory with the participants in students can contribute to this elevation. While the par is traditionally completed with adult
stakeholders, it moves to the development of parties concerned with the interested parties (Berson, Berson and Gray 2019). Camorota and Fine (2008) on par with the 16 -year -old young people - 22, have explored school policies and practices and is an example of this progress towards the development of the student agency. While there are other
examples of par with young people (Berson, Berson and Gray 2019; Tuck, Camorota and Fine et al. 2008; Blackburn 2009), in their recent review Van Rens et al. (2018) They concluded that it is necessary to develop transition research that positions students as "partners" (2018, 43). This study tries to explore this. In the existing hegemonies of the
epistemology of the social sciences, the results of the research are considered reliable only after they have been analyzed by adult researchers who alone are epistemologically enhanced. Students are actively excluded from any construction of enhanced knowledge and, I support, there translates into results which, although considered more reliable
in the hegemony of research on social sciences, do not solve the difficulties of transition of students and instead contribute to inequalities. Despite a wide range of research studies and theories in support of the transitions, the difficulties of the students persist (Van Rines et al., 2918; Hutchinson et al. 2018). Cié supports my opinion that an alternative
approach is needed. Two cohorts for a total of 192 y6 students completed a questionnaire to self -assess their attitudes relating to their mathematical learning in the 60s and ehc ehc itneduts ilgad atattegorp atats are ehc enoizisnart alla otroppus id enoisses al. opod ocop ovoun id iop e enoizisnart id otroppus isaislauq id amirp otatelpmoc otats “A
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generation of knowledge (Brydon-miller 2009, 245) in traditional ethics in which the ethical agreement is given by the adult Guardians; teachers and parents and set at the beginning of the research. In addition, I followed the British Education Research Association (Bera) (2018) ethical guidelines to guarantee ethical approval from both institutions.
This supported important elements of the par, including the consent of the school leaders and parents, which was essential to allow the search to take place. In addition, these guidelines of the British Education Research Association (Bera) (2018) underline the importance of protecting the confidentiality of the participants, supporting them to explore
the most openly issues. In this par, all students have chosen pseudonyms that are used in the discussion of the results for anonymity. The focus of the analysis presented here is the impact that the active participation in the par has had on the self -evaluated attitudes of the students. I focus on two key areas in which I observed a significant impact of
the par and compare these results with those reported in the search for transition existing to discuss the impact of the par here in answering our research application: how we can create more mathematical transitions happened to Y7? I present to you the results of each of these two key sectors; trust and sense of voice, and then discuss my
observations. I find that the combination of the theoretical framework of critical pedagogy and the methodology of living theory has had a powerful and positive impact on the attitudes of the participants. I led the students to complete the five phases of the reflection cycle; observe, reflect, act, evaluate and otseuq otseuq id inoizareti el osrevartta

onovoum is ertnem itneduts ilged itnemaiggetta ilgen enoizamrofsart al artsom itatlusir ied isilana'L responding to the question, sharing their ideas, discussing their own and each other¢AAAs responses, suggesting actions to take to address the issues they identify, reflecting on the impact of these actions and suggesting further actions to improve the
mathematics transitions further. As they explore the research question, linked to Whitehead¢AAAs (2019) key question of how can we improve what we are doing?, the development of a student¢AAAs thoughts can be seen as they made a statement and refined it, shaping their understanding as they talk and form ideas. This critical dialogue creates
what Earl describes as ¢AAAmutually useful conversations¢AAA (2017: 139), enabling the researcher and participants to construct knowledge together in dialogue and develop living theory. Students¢AAA attitudes towards their mathematics learning in this transition are relevant due to the long-established decline of students¢AAA attitudes towards
mathematics learning following their transition to secondary school. TIMSS (2015) reports that this decline is worsening over time with more decreases than increases in students¢AAA attitudes reported globally. The correlation between the difficulties students experience and the transition itself has been set out in the earlier literature review (van
Rens et al. 2018; West, Sweeting, and Young 2010) and I have also presented evidence that despite current transition research and practise, this decline persists, resulting in social inequalities and ¢AAAstagnating or even worsening social mobility¢AAA (Hutchinson et al. 2018, 6). There are significant areas such as gaps in attainment linked to
gender and ethnicity which do, I argue, warrant further attention but which are beyond the scope of this paper. Existing transition literature has highlighted significant declines in two key attitudes which are focused on to analyse the findings of the PAR: confidence and voice.In the questionnaires, students is inoizareti el ebmartne ni itneduts ilg ehc
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aicudif alled aznatropmi'l ecsilibats ehc ,)9102 SSMIT( 'aidem enoizazzilaer eroiggam anu a otaicossa etnemetrof )si( acitametam ni osoicudif gnileef' e )0102 ,drattA ,0202 .la te araeM'O( itneduts ilg rep aisna id e enoizapuccoerp id aera'nu “A airadnoces aloucs alled acitametam al .)0102 ,drattA ,4102 ,luaP ,8102 .la te sneR nav ;5102 ,9102 SSMIT
,9102 ,.1a te tsagrednerP( enoizisnart id arutarettel ertla id itatlusir ia errocnoc is ehc 6Y a ottepsir 7Y ni acitametam alled otnemidnerppa'lled osoicudif onem isritnes Less safe than Mathematics in Y7 before the transition support sessions. I discovered that the students of the Non-Par and par group have reported similar levels of trust towards The
learning of mathematics in Y6 and Y7 before the transition support sessions, but there was a significant difference when they re -evaluated their trust after the transition session. While I found an increase in feeling confident on the Y7 mathematics for all students following the transition support, the increase was more pronounced for the members of
the par. The development of the group speaks the trust while they worked through the phases of par. In this extract from the evaluation phase in the iteration two, the students discussed the impact of their research on their own and the trust of their peers on the mathematics of Y7: a ¢ 4,— & «I know that my friends have spoken And they said they
now feel happier. Now they feel less worried. Battleship and others said they feel more safe. 4 € (Rosa) "I do it too. I feel that a leap in mathematics in Y7 does not be too much and that we can ask teachers the things we need and will help us if they can. Each attitude of 1 for the 1 , with 1 very low up to 5 for very high. I analyzed the students'
responses by comparing their level of attitudes self -evaluated before and after the transition support session, crossed references between the members of the group not par and par and with the results reported in the transition literature. The average evaluation for the trust on mathematics Y7 after the transition session for group members not par in
the iteration was 3.83 (an increase of 0.72) and was 4.08 (an increase of 1.0) for the members of the group par. In the second iteration, the assessments after the transition support session were 3.36 respectively (an increase of 0.46) and 4.45 (an increase of 1.63 ). The highest possible evaluation was 5 and therefore the DIF ferences between the
members of the group not par and par represent, I support, a Significant for the members of the group that is, I support, an important discovery. In iteration two, two, Students reported that they feel less sure of the previous cohort before the transition support session and I suggest that it is connected to changes in the context of the context this was
completed in April 2020, a few weeks after the closure of our school and yes He moved to online learning due to the Coronavirus. The discoveries highlight a reduction in the decline that is significant since confuses the trend reported in other transition searches. The Timss (2019, 2015) reports a long -standing international trend of the students'
confidence on learning mathematics in their primary secondary transition considerably down. The average of the two more recent relationships (2019, 2015) shows a 50% drop in more confident students and a 50% increase in students who feel less safe. These research results show a decline that is much less serious than the one reported in Timss
and the reduction is more pronounced among the students of the Pari Group. These data are not comparative, but the comparison is useful to highlight the positive impact of the par on the trust of these students. The reduction of the decline of trust can be considered important compared to the most serious decline in the transition search that uses
more traditional approach (Setergast et al., 2019, Timss 2019, 2015; Van Rens et al. 2018, Paul, 201, Attard , 2010). The correlation between both iterations with the most positive results connected to the participants of the Par group provides further support for my connection. This, I support, highlights the powerful potential in this equal, framed by
critical pedagogy and with a method of living theory must face the failures of the existing transition research and support students to have a secondary primary mathematical transition. Students in the iterations of par initially reported low levels of feeling that their voice is heard in Y6 and Y7. This discovery echoes the trend established in(2019,
2015) Reports of students who feel less voice in their transition of learning of mathematics to secondary school. When the students completed the questionnaire after the transition support that acted the discoveries of the Par group, I discovered that again, as with the confidence levels, there was a reduction in the decline and this was more
pronounced among the members of the group par. The average evaluation for the trust on Mathematics Y7 following the transition support session for group members not par in Iteration One was 3.29 (an increase of 0.62) and was 4.07 ( an increase of 1.26) for the members of the Par. In the second iteration, the assessments were 4.04 respectively
(an increase of 0.93) and 4.8 (an increase of 1.8). As previously, the most possible evaluation was 5 and therefore this is, I support, a significant increase that correlates in both iterations with participation in par. Once again, the impact of global pandemic can be seen in the iteration two in which all students initially report the feeling that their voice
is listened to less than the previous cohort which, I believe, could be due to the school that is recently Transferred to online learning and students who have less contact with their teachers considerably. The impact of par for these students is seen in greater increase in the second cycle. I argue that there highlights the strength of the methodology of
living theory that has allowed to search to be modified and completed in the new educational panorama in which we all found ourselves. Discussion. In iteration, our meetings were recorded audio and therefore the intonation of the students was palpable when they discovered that they had the opportunity to explore the transition for themselves and
to have the power to tell teachers what they wanted erid erid omaibboD ?onnaretlocsa ic idniuQ" :o0serpros onot nu noc ,otatnemmoc ah rehpotsirhC ocrap led orrap led orrap otseuq id etrepocs eL .irap alla enoizapicetrap orol alled otiuges a itneduts itseuq id etnega ecov alled oppulivs ol ,ognetsos ,etiubirtta evorp eL inoisiced orol el e etatlocsa
onagnev icov orol el ehc israttepsa rep ,itatlocsa itats orebberas ehc ottaf lad aserpros eresse ad enoizamrofsart atseuQ ).etanimulll .rD(«A .osulcni ais ottut ehc eracifirev rep ,amirp acitametam id itnangesni ilg noc kcabdeef erevecir orebbertop atlov amissorp al itneduts ilG .etsopsir e ednamod el ennart esulcni etats onos otireggus omaibba ehc
inoiza elled etrap roiggam aL - )asoR" .ilrecsonoc e itnangesni ivoun i noc eralrap rep opmet Aip ereva reP .2Arep eroilgim atats ebberas atsopsir e adnamod anu ehc osneP ")123yelimS(4 .cce ,ecaip im ,ybboh orol i emoC ?ioN .acitametam id itnangesni ilg noc etsopsir e ednamod id enoisses al otuva omisseva ehc oderc noN" :oiranoitseuq led itatlusir
ien otavresso oh ehc ecov anu ereva id osnes eroiggam li otartsomid ah eud enoizaretl ni RAP oppurg li ,ottartse etneuges leN .etatlocsa onagnev icov orol el ehc eritnarag rep ilibasnopser itnangesni ilg agnetir etrooc amissorp al ehc odnereggus ,itnangesni orol i eradifs a otaizini onnah e itatlocsa eresse id avitattepsa'l otappulivs onnah itneduts ilG
.rap led isaf el osrevartta omavaroval ertnem avappulivs is ehc otrepocs “A iS otatlocsa eresse id osnes otseuq )animulll rD ".omaideihc ehc ?Aic eraf rep oilgem ous led Araf e Aretlocsa eneb aV" :airadnoces acitametam alled opac li e 7Y acitametam id itnangesni orol i noc osividnoc ebberaS .orevvad Aretuia ic non otseuQ .omailgov asoc omaippas
non e Ardacca asoc omaippas non e erilas ehc oilgem A .eratuia ebbertoP .eneb nu ais ehc osnep ,heyY" :ovitisop otnemaibmac nu otats “A itnangesni ilgad itatlocsa eresse ehc otatnemmoc ah ikoL =& ¢A ?onnaraf ol e omailgoV allad otacram oppulivs onu id avattart iS .etautta oressof inoiza orol el ehc azzetrec noc onavattepsa is e enoissucsid alled
ollortnoc li odnednerp ,acitnega ecov anu onavalocitra itneduts ilg ehc otaton oh ,enoizareti ingo id acifidom e enoizatulav id isaf elleN .RAP led ilanif isaf ellen itatsops omais ic emoc etnedive *Aip otatnevid “A otseuq e RAP oppurg led itneduts ilgen ecov e aicudif id osnes etnecserc led aznegrevnoc al otavresso oH)nneR( .Aemeisni acrecir id atros
atseuq eraf a eraunitnoc ommervod ehc osnep idniuq ,oilgem arocna Aras ehc osnep ,emeisni omairoval eS .otsuig ais onasnep ehc olleuq eraf e omaisnep asoc onnarpas itnangesni ilg e icrasnep omaissop am ,opmet elouv ic ehc oS .eralrap etnatropmi A .otted ah 1liD ehc olleuq noc odroccaad onoSa )IliD( .aion id onucsaic rep eraroilgim retop ad
odom ni ion rep itnatropmi onos ehc ednamod ella erednopsir enoizisnart id ossecorp li eraf ,olraf ,erepas omailgov ehc olleuq erid e 'Aip id erarapmi omaissop e eedi ertson el eredividnoc omaissop ©Ahcrep elitu orevvad “A —Asoc eralrap ,heYa :?7Y a osseccus 'Aip acitametam id inoizisnart eraerc omaissop emoc erarolpse rep emeisni acrecir al
eratelpmoc len osseccus id osnes nu osividnoc onnah e ienateoc orol i e issets es rep otuva ah oroval orol li ehc ottapmi'l acric ivitisop itats onos itneduts ilged irotacrecir I .inoizareti el ebmartne ni RAP oppurg led irbmem i art itaicnunorp 1A:ip itats onos itnemua ilG .ecov orol al otitnes reva id e aicudif id osnes eroiggam nu otirefir onnah itneduts ilg
ittuT .ovitisop ,otucsid ,"A itatlusir itseuq id ottapmi'L .airadnoces-airamirp enoizisnart al osseccus noc eragivan a itneduts ilg erenetsos 2Aup ehc ovitanretla oiccorppa nu emoc RAP led enoizarolpse'l eneitsos e ovitacifingis ,ognetsos oi , A onilced otseuq id enoizudir al ,aivattuT .)0102 ,drattA ,102 ,luaP ,8102 .la te sneR nav ;5102 ,9102 SSMIT .9102
,tsagrednerP( etnetsise enoizisnart id arutarettel allen atavort ecov e "A “A otseuQ .eraf asoc ,otaiznetop otluda'l ,imodnedeihc ,RAP led isaf emirp ellen onavapucco ehc avissap a nl.dessergorp RAP eht sa rehtegot depoleved dna deniwtretni erew sedutitta owt ehT .rehtruf ecnedifnoc rieht desaercni hcihw ,dedeen yeht tahw rof ksa ot derewopme
erom tlef neht dna ecnedifnoc ni werg yeht ot denetsil tlef stneduts eht nehw :tceffe dnuopmoc evitisop a devresbo I .deen yeht troppus eht noitca nac yeht ecnis tnedifnoc erom dna ot denetsil leef won stneduts eht ;RAP siht fo tcapmi evitisop eht secnedive eciov a gnivah dna ecnedifnoc fo esnes desaercni eht eugra I .denoitca eb dluohs dna nac
hcihw yroeht lanoitacude dilav deredisnoc eb ot sgnidnif AAA¢stneduts eht derewopme dna erutcurts elcyc noitcelfer-noitca evitareti eht ,noitseuq hcraeser eht rof sisab eht dedivorp ygolodohtem sihT .egnahc evitisop siht ot lartnec ,eugra I ,si ygolodohtem yroeht gnivil ehT.stneduts fo strohoc elpitlum rof semoctuo Evitisop gnitceffe ,eelcyc driht sti
sitcarp dna ycilop noitisnart loohcs ruo otni deddebme, snoitisnart lufsseccus erom eropxe ot op esu ehT .hcraeser eht ni devlovni sredlohekats lla neewteb elbissop si noitaroballoc retaerg secnedive RAP siht ,eugra I ,dna srenoititcarp neewteb noitaroballoc retaerg rof llac )6002( daehetihW dna ffiNcM.sevlesmeht rof egnahc evitisop detroppus hcihw
egdelwonk tcurtsnoc-oc ot pihsrenwo dezies dna ti dellortnoc evah yllanoitidart ohw esoht fo sdnah eht morf yroeht lanoitacude ,)23 ,9002 hkemoS dna ,ekffoN ,ttoillE( AAA¢dehcnerwAAA¢ stneduts dna rehcaet eht ,ereH .stcejbo elbaegdelwonknu ,evissap sa stneduts eseht snoitisop ynomegeh lacigolometsipe eht erehw sloohcs fo ygogadep
lanoitidart eht ni detautis si RAP siht nevig tnacifingis si ytisoiruc lacigolometsipe dna tnemrewopme AAA¢stneduts eht fo ecnegreme sihT .ytisoiruc lacigolometsipe rieht fo ecnassian eht secnedive dna seussi tnaveler yfitnedi ot meht detroppus RAP eht fo Segats eht hguorht gnikrow Wwohs tcartxe siht .Egatamulli .RD dna 123YELILIMS ,ASOR FO
ELPMAXE REILRAE EHT way, I found the theory and methodology of the PAR to be intertwined. Critical pedagogy is the theory which frames this research and living theory is the methodology which underpins the PAR and their shared foundation in critical thinking has been set out earlier to justify their use in this research.Critical pedagogy frames
my understanding of the connection I have observed between increased levels of confidence and voice among PAR group members as they moved through the stages of the research. Freire¢AAAs (1970/1993) theory highlights the need to position students as empowered subjects in a problem posing education, removing the teacher-student
contradiction I identified in existing transition research which reports ongoing steep declines in students¢AAA confidence and voice. The iterative nature of PAR within living theory methodology is, I argue, the ¢AAAreflection and action directed at the structures to be transformed¢AAA (Freire 1970/1993, 99) which Freire defines as praxis. Since the
stakeholders, the students, are active participants in this PAR, this can be considered an authentic praxis of critical pedagogy.The findings here, I argue, show the powerful potential the convergence of critical pedagogy and living theory in PAR to empower students who have been excluded from present transition research and face ongoing
difficulties which result in social inequalities. Critical pedagogy frames an understanding of why the present approach is flawed and what an alternative pedagogy should be, and living theory enabled a praxis of this to come to life in this PAR and for the students¢AAA findings to be actioned, effecting positive and meaningful change for them.The
positive outcome of this is evidenced by the reported sense of confidence and voice, two important attitudes which support mathematics learning. The increase in these levels among all students shows that the PAR group members addressed our research question How can we create most successful mathematical transitions to Y7? The convergence of
the theoretical framework of critical pedagogy, a methodology of living theory, and Par creates a fair space for students, practitioners and researchers to gather to co-construction the knowledge of the secondary primary mathematical transitions of the students. The students were authorized epistemologically to explore that would have created a
most successful mathematical transition for them. The methodological rigor of the methodology of living theory allows students' conclusions to be considered valid educational theory and be attributed to carry out social change. In this way in a method of living theory authorized students to the author of the educational theory that supports the
positive primary mathematical transitions. The theory of the living was seen here to challenge the dominant epistemological hegemony in traditional educational research and offers a methodological rigor to support the center of research to authorize its positive social change in education. The combination of the theory of critical pedagogy and the
methodology of living theory that enhances epistemologically converted into this project to create a powerful positive social change for students participants. I observed that the convergence of this theory and methodology, both that politically seek a social change, creates a space for revolutionary thought by researchers and participants together,
bringing to life new forms of research equity in environments in which the interested parties Historically they felt exploited and abandoned by research conducted in more traditional paradigms. The living theory extends the potential of par explaering that the knowledge built can be seen as a valid educational theory. The results of etasseretni
etasseretni itrap elled ezneirepse elled otnoc onognet ehc etanigammi e ettodorpoc eznecsonoc id emeisni nu onos ehc acrecir Therefore, be used as a basis for pedagogical and practical policy. PAR and critical pedagogy are established in the search for educational action as a powerful combination, but the living theory is, I support, the missing piece
in the puzzle of PAR trying to strengthen interested parties to authorize social change. In this research, I discovered that the methodology of living theory combined with critical pedagogy theory in the PAR to create a positive change for students as they explored the research question: how can we create more successful mathematical transitions to
Y77? This observation guarantees further exploration by researchers in different PAR contexts. It is my hope that the positive results I have witnessed in the combination of critical pedagogy, living theory and PAR can be emulated in other contexts, allowing stakeholders to create positive social changes. Thanks to Cassie Earl and Jan McArthur for
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A Action Research Starting points . Action Research Resources.A Web site at Southern Cross University (Australia) pointing to a number of action research Web resources, including: research mailing lists; an on-line course in action research; a full-text electronic journal; action research theses and dissertations (full-text and abstracts) and a collection
of resource files on action ... 12/10/2021 - The aim of this research is to reveal how communication and interaction in classrooms can be enhanced with the communicative approach education provided for social studies teachers. The participants of this research were five social studies teachers working at secondary schools and their 7th grade
students, ... Download Free Website Builder and Create Your Own ... Mobirise is a visual website maker. In other words, you see and change your site that looks the same as the online website. With the Drag and ... there was an entry for the code editor extension with an update button. Clicking that starts the update process which stops with an ...
Karma (/' k a:r m & /; Sanskrit: 0, IPA: (); Pali: kamma) in Sanskrit means an action, work, or deed, and its effect or consequences. In Indian religions, the term more specifically refers to a principle of cause and effect, often descriptively called the principle of karma, wherein intent and actions of an individual (cause) influence the future of that
individual (effect ...
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